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 Advising is a crucial component of a student’s experience in higher education (Gordon & Habley, 

2000; Habley, 2004).  

 

 Historically, academic advising has taken two approaches: the prescriptive and the developmental 
(Crookston, 1972). Developmental approaches have become the prevalent approach to advising in 
post-secondary institutions.  

 

 Quality academic advising involves helping students integrate the various curricular and co-
curricular aspects of their education into a meaningful whole, referring them to campus resources, 
providing information about degree requirements and how things work at the university, and 
providing them with opportunities to develop planning, problem solving, and decision making 
capabilities in a context of shared responsibility (Smith and Allen, 2006).  

 

 Student satisfaction with academic advising is an important part of a successful college experience; 
student satisfaction with academic advising is related to overall student satisfaction and retention 
(Light, 2001; Corts, et al., 2000). 

Background: 
The Importance of Advising 



 

 Assessing student satisfaction allows institutions to gauge how effectively they deliver what 
students expect, need, and want as well as providing information on how institutions can 
improve their services. 

 

 Almost all of the data on students’ satisfaction with advising has been gathered via closed-
ended survey questions which ask students to rate their satisfaction with certain aspects of 
advising.  

 

 Rarely do institutions ask students to tell their stories in their own words about advising; there 
is a need to hear directly from students about their experiences with advising. 

 

 There has also been little or no research on the relationship of formal “advising” to the broader 
construct of “advice” that students receive from disparate sources.  

 

 

Background: 
Studying Advising 



 

Today’s presentation is part of a larger study that attempts to: 

 
 Better illuminate Cal students’ experience with advising by using both traditional quantitative data 

and new forms of qualitative data 

 

 Examine interrelationships among qualitative and quantitative findings 

 

 Use student data and research findings as a catalyst to engage Cal staff and faculty in further inquiry 
and reflection about the undergraduate experience 

 

 Provide support for the ongoing efforts to make possible an outstanding undergraduate experience 
for all our students 

 

   

The Present Study 



 

1. In students’ own words, how adequately do advising services meet their 
needs?   

2. What are the sources of perceived best and worst advice, and what is the 
nature of that advice?  

 

3. What is the advice that current students would give to new students? 

    

4. What types of contradictory advice do students report receiving from 
administrative offices and staff?   

 

Research Questions 



 

About the UCUES 
 Census survey 

 Survey structure: One core module and four special topics modules  

 Overall response rate of 50%  (N = 11,832) 

 

The Dataset 

 UCUES 2008 Wild Card Module on Advice and Advising (2000+ Responses) 

 Survey questions regarding:  
• Satisfaction with advising 

• Adequacy of advising 

• Best or worst advice received 

• Advice current students would give incoming students 

• Conflicting advice received 

 
 

 

Methods 



 

Analysis 

 

 Qualitative coding 

 Getting to know the data  

 Rubric development , use, and refinement (iterative process) 

 Reliability checks  
 

 Quantitative chi square and regression analysis 

Methods (Cont’d) 



 

2413 UCUES Wild Card respondents 
 

 57% Female 

 

 78% admitted as new freshman; 22% transfer students 
 

 30% declared major in STEM field, 34% declared in non-STEM field,  36% undeclared   

 
 Average GPA 3.12 

 

 27% First generation college student 
 

 44% Asian/Filipin@/Pacific Islander; 31% White; 10% Chican@/Latin@; 3% African 
American/Black; < 0.5% Native American; 3% International; 9% decline to state/unknown/other 

 

 

Demographics 



 

Focus on qualitative analysis of undergraduate student responses to four open- 
ended questions about advising and advice at UC Berkeley 

 

 Satisfaction and Adequacy of Advising 

 Best and Worst Advice Received 

 Advice current students would give incoming students 

 Conflicting advice 

Organization of the 
Presentation 



 

Conventional Survey Questions: “How satisfied are you with each of the following aspects 
of your educational experience?” 
 Advising by faculty on academic issues 

 Advising by student peer advisors 

 Advising by school or college staff on academic matters 

 Advising by departmental staff on academic matters 

  

 

Findings: 
Satisfaction Ratings 

Faculty Peer College  Dept 

Very Satisfied 10% 5% 9% 13% 

Somewhat  Satisfied & Satisfied 67% 71% 67% 67% 

Somewhat  to Very Dissatisfied  23% 24% 24% 20% 



 

 Survey Question: “Consider for a moment the advising, counseling and mentoring 
resources that have been available to you. Regardless of whether you have used them, 
to what extent have they met your needs as a Cal undergraduate?” 

 

 Adequacy results: 25% More than Adequate; 55% Adequate; 20% Less than Adequate 

 

 No overall relationship between UC GPA and adequacy of advising 

 

 First generation college students, transfer students, and Chicano/Latino students 
more likely to report advising  was “more than adequate” 

Findings: 
Adequacy of Advising Services 



 

My ma jo r  adv i se r  i s  aw esome .  [ She ]  does  eve ry t h i ng  she  can  t o  

g i ve  pe r sona l  t ime  t o  any  s t uden t  t ha t  needs  i t .   and  w hen  you  

a re  i n  he r  o f f i ce  you  don ’ t  f ee l  r ushed  she  w i l l  s i t  and  t a l k  t o  you  

even  t hough  she  m igh t  have  a  l i ne  ou t  t he  doo r.   

(M ,  W h i t e ,  Jun io r,  I n t eg ra t i ve  B io l ogy )  

 

I  f ee l  a t  t imes  I  w as  t r ea t ed  l i ke  a  ‘S I D  number ’ r a t he r  t han  an  

ac t ua l  s t uden t .   I  f e l t  t ha t  a t  t imes  t he re  w as  no  r ea l  pe r sona l  

r ega rd  f o r  me  as  a  s t uden t ,  bu t  i ns t ead  I  f e l t  r ushed  t o  ge t  

t h rough  co l l ege  and  a lmos t  pushed  ou t  t he  doo r.  

(M ,  Ch i cano / La t i no ,  Jun io r,  Mechan i ca l  Eng r )  

 

Quotes About Adequacy of 
Advising 



 

 76% reported best advice; 24% reported worst advice 

 Level of parental education has a significant impact  on source of best 

advice 

Findings: 
Best and Worst Advice 

Received 

Parent (s) w/ No College  
Parent (s) w/ Graduate 

Degree  

Cal Undergrad  38%  46%  

Parent/Guardian  6%  17%  

UCB Staff/Faculty  35%  21%  



Source Best Worst Overall 

Another Cal undergrad 43% 31% 40% 

Cal Staff Advisor 9% 29% 14% 

Cal Faculty Member 11% 14% 12% 

Your parent/guardian 11% 3% 9% 

Other Source 8% 9% 8% 

Cal Graduate Student 5% 3% 4% 

Friend not enrolled at Cal 4% 3% 4% 

Another relative of yours 4% 2% 4% 

Other Cal Staff member 2% 4% 3% 

Website/Publication 1% 3% 2% 

       Total N 1595 494 2089 

Findings:  
Source of Best and Worst Advice 



 

CATEGORIES OF BEST/WORST ADVICE RECEIVED 

 
 

 After responding to the initial 
closed-ended item so as to indicate 
the valence of the advice or 
advising experience, students then 
provided an open-ended response.  

 

 Responses were coded individually  

Top 5 Best Advice Themes 
Top 5 Worst Advice 

Themes 

1. Effort and persistence 

needed to succeed 

(20%) 

1. Classes (24%) 

2. Exploring options and 

enjoying one’s time at 

Cal (12%) 

2. Choosing majors (11%) 

3. Get involved (6%) 

3. Exploring options and 

enjoying one’s time at 

Cal (10%) 

4. Classes (6%) 

4. Effort and persistence 

needed to succeed 

(6%) 

5. Pursue interest (5%) 5. Course load (5%) 

Findings:  

Best and Worst Advice Themes 



 

 

A lw ays  go  t o  c l ass .   You  neve r  know  w ha t ’s  go ing  t o  be  passed  

ou t ,  o r  men t i oned .   I t  means  t ha t  you  w i l l  a lw ays ,  a t  l eas t ,  pass  

you r  c l asses .  (M ,  Ch i cano / La t i no ,  Soph ,  Psycho logy ) (Ano t he r  Ca l  

unde rg radua t e )  

 

You ’ r e  he re  no t  t o  ge t  a  deg ree  bu t  t o  ‘ ge t ’ you r  l i f e .  T h i s  he lped  

me keep  t he  b i g  p i c t u re  i n  m ind - - no t  t o  sw ea t  t he  sma l l  s t u f f  and  

t o  keep  i n  m ind  t he  t h i ngs  t ha t  a re  t r u l y  impo r t an t .   

( F,  As ian / F i l i p i na / Pac i f i c  I s l ande r,  Sen io r,  Pub l i c  Hea l t h ) (Ano t he r  

Ca l  unde rg radua t e )  
 

 

Quotes from Best Advice 



 

 

Don ’ t  pass  ou t  o f  APs  because  Ca l ’s  c l asses  a re  much  more  

d i f f i cu l t .  I  d i dn ’ t  pass  ou t  o f  Phys i cs  7A because  o f  t h i s  bu t  I ’m  

f i nd i ng  t ha t  I  know  eve ry t h i ng  t ha t  i s  be ing  t augh t .   

(M ,  As ian / F i l i p i no / Pac i f i c  I s l ande r,  Soph ,  Mechan i ca l  

Eng r ) (Ano t he r  Ca l  unde rg radua t e )  

 

I  t h i nk  my  ma jo r  adv i so r  i s  c razy.  She  a lw ays  t e l l s  me  w rong  

t h i ngs .  W i t h i n  one  hou r,  she  asked  me  t o  change  my  ma jo r,  t o  

no t  change  i t ,  and  t o  doub le  ma jo r.   

(F,  As ian / F i l i p i na / Pac i f i c  I s l ande r,  Jun io r,  Undec la red ) (A Ca l  s t a f f  

adv i so r )  
 

 

Quotes from Worst Advice 



 

CATEGORIES OF ADVICE STUDENTS WOULD GIVE 

 
 
 Survey Question: “Based on your 

experience, if YOU were to give one 
piece of helpful advice to an 
incoming freshman or transfer 
student about to start at Cal, what 
would you say?” 

 
 Demographic correlates of advice 

students would give 
• Students with less years at Cal: 

“Effort, persistence, keep up”; 
students with more years at Cal: 
”Explore and have fun” 

• Lower GPA students: “Effort, 
persistence, keep up”; Higher GPA 
students: ”Explore and have fun” 

 

 

Best Advice Received Advice Would Give 

1. Effort and persistence 

needed to succeed 

(20%) 

1. Explore (13%) 

2. Exploring options and 

enjoying one’s time at 

Cal (12%),  

2. Effort (12%) 

3. Get involved (6%) 3. Get involved (8%) 

4. Classes (6%) 4. Collaborate (5%) 

5. Pursue interest (5%) 5. Major (5%) 

Findings:  

Advice From Students to Students 



 

Soc ia l i ze ,  s t udy  ab road ,  do  no t  t ake  much  more  above  t he  

r ecommended  amoun t  o f  un i t s ,  choose  a  ma jo r  ea r l y  and  t r y  t o  

choose  b read t h  r equ i r emen t s  t ha t  f u l f i l l  ma jo r  e l ec t i ves ,  and  

r emember  t o  en joy  you r  t ime  a t  Be rke ley  w h i l e  you  s t i l l  can !  

(M ,  W h i t e ,  Jun io r,  Ma r i ne  Sc ience )  

 

Make  f r i ends  so  t ha t  you  can  suppo r t  each  o t he r,  pa r t i cu l a r l y  i n  

you r  ma jo r.   Keep  up  w i t h  you r  ass i gnmen t s  and  make  su re  you  

ge t  enough  s l eep .   Don ’ t  f o rge t  t o  have  f un ,  t oo .   

(M ,  W h i t e ,  Sen io r,  F i lm)  

 

Quotes from Students to 
Students 



 

 Survey Question: “Have you ever received advice from two different offices or staff 

members at Cal that was contradictory or in conflict?” Please explain what happened.  

 

 17% reported receiving conflicting advice 

 

 Open ended responses were coded 

 

 Major Themes of Conflicting Advice:  

 Fulfilling and completing requirements (23%) 

 Declaring a major/Double majoring (11%) 

 Classes (10%) 

 General advice (9%) 

 

Findings:  
Conflicting Advice 



 
 

 Female students were more likely to report having received conflicting advice than male 
students (18% versus 14%). 

 

 Asian students less likely to indicate that they received conflicting advice; Chicano/Latino 
students more likely  

 

 Students with more years at Cal (3 years & beyond for both freshman and transfer admits)  
more likely to indicate that they received conflicting advice. 

 

  No difference as a function of STEM major or admit status 

 

 Receipt of conflicting advice was related to overall satisfaction with advising such that those 
who reported lower satisfaction with advising from peer, faculty, college, or departmental 
level advisors were more likely to report that they had received conflicting advice  

 

 

 

 

 

 

 

Findings:  
Conflicting Advice 



 

I t  w a s  m y  f i r s t  s e m e s t e r  a f t e r  t r a n s f e r r i n g  t o  C a l .  B e c a u s e  B e a r f a c t s  h a s n ’ t  

u p l o a d e d  a l l  m y  a c a d e m i c  r e c o r d s  y e t ,  s o  I  w e n t  t o  t h e  L & S  o f f i c e  t o  a s k  

q u e s t i o n s  r e g a r d i n g  s o m e  c o u r s e  r e q u i r e m e n t s .  T h e  p e r s o n  a t  t h e  f r o n t  d e s k  

t o l d  m e  t h a t  I  s t i l l  n e e d e d  t o  f u l f i l l  m y  A C  r e q u i r e m e n t ,  s o  I  c h o s e  a  c o u r s e  

t h a t  w o u l d  f u l f i l l  i t .  A  c o u p l e  m o n t h s  l a t e r ,  I  f i g u r e d  f r o m  b e a r f a c t s  t h a t  m y  

A C  r e q u i r e m e n t  h a s  a l r e a d y  b e e n  f u l f i l l e d  b y  m y  p r e v i o u s  c o u r s e w o r k ,  b u t  i t  

w a s  a l r e a d y  t o o  l a t e  t o  d r o p  t h e  c l a s s .   

( F,  U n k n o w n ,  J u n i o r ,  S o c i o l o g y )  

 

O n e  a d v i s o r  t o l d  m e  n o t  t o  d o u b l e  m a j o r  b e c a u s e  i t  w o u l d  b e  t o o  d i f f i c u l t ;  

A n o t h e r  t o l d  m e  I  c o u l d  d o  i t  e a s i l y .  I  d e c i d e d  n o t  t o  d o u b l e  m a j o r ,  n o t  

b e c a u s e  i t  w o u l d  b e  t o o  h a r d ,  b u t  b e c a u s e  I  f o u n d  d i f f e r e n t  i n t e r e s t s .    

(F, Chican@/Latin@, Frosh, Undeclared) 

 

 

Quotes About Conflicting 
Advice 



 

W h e n  p l a n n i n g  f o r  t h e  S p r i n g  s e m e s t e r ,  I  a s k e d  a b o u t  t a k i n g  a  l a n g u a g e  

c l a s s  o f  a n  L & S  a d v i s e r  w h e n  I  w a s  t r y i n g  t o  p l a n  f o r  m y  s c h e d u l e  a n d  t h e  

l e v e l  I  n e e d e d  w a s  o n l y  o f f e r e d  d u r i n g  F a l l ,  w h i c h  I  o n l y  f o u n d  o u t  w h e n  

t a l k i n g  t o  a  d e p a r t m e n t  a d v i s e r .  T h e  L S  a d v i s e r  i n s i s t e d  t h a t  i t  w a s  o f f e r e d  

d u r i n g  S p r i n g  a n d  t h i s  w a s  j u s t  e x t r e m e l y  f r u s t r a t i n g .   

( F,  A s i a n / F i l i p i n @ / P a c i f i c  I s l a n d e r ,  S o p h o m o r e ,  U n d e c l a r e d )  

 

D e p a r t m e n t  a n d  C o l l e g e  a d v i c e  o f t e n  c l a s h e s .  I n  m y  e x p e r i e n c e ,  m y  

d e p a r t m e n t  w a s  o v e r w h e l m i n g l y  h e l p f u l  a n d  i n t e r e s t e d  i n  c a t e r i n g  t o  m y  

n e e d s / c i r c u m s t a n c e s .  T h e  c o l l e g e  w a s  n o t ;  r a t h e r ,  t h e y  e x p e c t e d  e v e r y  

s t u d e n t  t o  f o l l o w  s t r i c t  g u i d e l i n e s  i n  w h a t  f e l t  l i k e  a n  a t t e m p t  t o  p r o d u c e  

c o o k i e - c u t t e r  a c a d e m i a n s .   

( M ,  N a t i v e  A m e r i c a n ,  S e n i o r ,  S o c i a l  S c i e n c e )  

 

 

Quotes About Conflicting 
Advice 



 

Satisfaction with advising and assessment of its adequacy 
 
Sources of best and worst advice 
 
Inadequate, worst, and conflicting advice -- a common theme? 

 
Best advice received and advice students would give: 

 
Effort and Persistence versus Explore and Enjoy 

 

 

What Have We Learned? 



 

A number of the most vehement “worst advice” testimonials 
said  that this was bad advice; the student  perspective  
 
Source and rationale for the advice 
 
Multiple perspectives and stakeholders 

 
Is it really bad advice?   How do we know? 

 
 

Example: “Don’t AP Out” 



 

 

 

 

 

 

 

 

 

 

 
 

 

Revisiting the Prescriptive and 
Developmental Models of 

Advising 

Prescriptive Developmental 

Old 

Academic advising: 
requirements, declaring 
a major,  how to 
approach one’s studies 

Partnership in making life 
choices, focus on whole 
person, advising as 
counseling, etc. 

 

New 

“Tighten up” - 
Instrumental advice on 
what a student needs to 
do to achieve academic 
success at Cal 

“Loosen up” -  

Advice on (the need for) 
the non-academic realm 
especially given the Cal 
environment 



 

 

 

 

 

 

 

 

 

 

 
 

 

Four Types of Advice/Advising 

Academic Success Self-Development 

Global 

Broader strategies to 
avoid failure and ensure 
academic survival and 
success 

Overall orientation to 
college, strategies for self-
survival and development 
in intense academic 
environment    

 

Specific 
Rules and requirements, 
tips for academic 
success, what to choose 
and pitfalls to avoid 

Tips for personal success,  
fulfillment, navigating 
college (including 
housing, finances) 



Our previous research on undergraduate diversity at Cal based on UCUES and 
institutional data demonstrates differences in the relative balance of “academic 
success” versus “developmental” orientation to undergraduate life at Cal associated in 
particular with immigrant generation and family educational background. 
 
What are the implications of this for advising at Cal and the “tighten up” versus 
“loosen up” kinds of advising that might be offered? 
 
Specifically, for example, is it helpful to encourage all of our more “ tightly wound” 
(seemingly academically intense or pressured) students to “loosen up”?  Or not?   To 
what extent do differences in student background require differences in the advice 
given?  How do we know?  
 

 

Advising and Diversity at Cal:  
Special Challenges 



 

 What was the most interesting/surprising thing you heard today?  
 

 What did you not hear that you expected to hear? 
 

 Does anything you heard today have implications for your work with 
students? 
 

 Where should we go from here to further our understanding of  the student 
experience of advising and advice?   

 

 

Questions? Comments?  
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